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Introduction

In the contemporary organiza-
tional landscape, there is an unprec-
edented prevalence of burnout, a
phenomenon incurring substantial,
yet insufficiently acknowledged,
costs for organizations. These costs
manifest in the form of covert em-
ployee disengagement, diminished
innovation, and an escalation in
healthcare expenditures.

While a common attribution
links this issue to an upsurge in over-
all work-related demands, the re-
cent meta-analytical investigation
revealed that it is not the quantum
of work demands per se that has
caused a notable increase; rather,
it is the heightened interpersonal
intricacies inherent to the work that
have surged (Kim et al., 2018). This
research comprised a comprehen-
sive meta-analysis encompassing 19
pertinent studies involving a sub-
stantial participant pool of 95,434
individuals. Its primary aim was to
delve into the associations between
diverse forms of social support and
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Studies on leadership show that mind-
fulness is positively related to servant
leadership, followers’ job satisfaction
and performance, and negatively re-
lated to abusive supervision and sub-
ordinates’ emotional exhaustion. The
present study examines the impact of
teachers ‘mindfulness on relational as-
pects of student-teacher relationships
and student’s perceptions of psycho-
logical safety to understand its impact
on students’ burnout levels. The dy-
adic data is collected from students
and teachers across three business
schools located in different parts of
India. The findings of sequential me-
diation analysis confirm the effects of
teachers’ mindfulness on students’
burnout levels sequentially mediated
through high-quality relationships and
psychological safety. The study sug-
gests that leaders of educational in-
stitutes and policymakers can utilize
the effectiveness of mindfulness to
deal with the emerging mental health
crisis among young students.
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the three distinct facets of student burn-
out. The overarching findings pointed to
a consistent negative correlation between
social support and the occurrence of stu-
dent burnout. In particular, the study un-
derscored that school or teacher support
wields the most pronounced negative
impact on student burnout.

The phenomenon of school burnout
among students has been thoroughly ex-
amined concerning interpersonal ele-
ments like peer interactions and social
adaptation (Farina et al., 2020), with
empirical findings suggesting the role of
interpersonal relationships and perceived
social support having a major role to play
(Kim et al., 2018). The purpose of the
present research is to explore how can
teachers play a role in addressing the
mental health crisis of young students.
Specifically, how can teachers use mind-
fulness, an established concept in man-
agement and leadership research with a
significant impact on various dimensions
of followers’ well-being, to help reduce
their students’ burnout levels.

Literature Review & Hypotheses
Development

Before we try to establish that mind-
fulness can be a useful tool to address
student burnout crisis, it is important to
acknowledge that not only students are
experiencing burnout and other mental
health issues, but teachers are also ex-
periencing burnout and other mental
health issues at schools and colleges
(Chang, 2009; Pressley, 2021; Saloviita
& Pakarinen, 2021).  And, mindfulness
has been proven as a useful intervention

to address the issue of teachers’ burnout
(Luken & Sammons, 2016; Saloviita &
Pakarinen, 2021). Mindfulness is a Bud-
dhist psychology concept, rooted in the
fundamental activities of consciousness-
attention and awareness. Mindfulness is
described as “receptive attention to and
awareness of present events and experi-
ence” (Brown & Ryan, 2003). Though
different schools of thought emphasize
certain characteristics of mindfulness
more than others, the core characteristics
of mindfulness are- (i) clarity of aware-
ness, (ii) non-conceptual, non-discrimina-
tory awareness and (iii) flexibility of at-
tention and cognition (Brown et al., 2007).

Now, we explore whether teachers
can use the skills of mindfulness to ad-
dress the problem of student burnout. As
already discussed, organizations are ben-
efitting from leaders’ mindfulness in the
forms of followers’ well-being, behavior
and productivity (Tan et al., 2023). Our
hypothesis is that teachers can use mind-
fulness to reduce the burnout levels of
their students.

H1: Teachers’ mindfulness is negatively
related to students’ burnout.

Mindfulness is negatively abusive
supervision by increasing leaders’ self-
regulated behavior (Liang et al., 2015).
When students misbehave or underper-
form, abusive behavior is an automatic
or involuntary behavior, especially when
teachers themselves are experiencing
cognitive depletion. Mindfulness can help
teachers to reassess a whole situation
from a different perspective and respond
in a more empathic manner than other-
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wise. Prior research has established a
strong positive relationship between,
mindfulness and two dimensions of em-
pathy, cognitive and emotional. (Winning
& Boag, 2015).

Good quality relationship with co-
workers reduces work-related
burnout levels of employees

Based on the above discussion, mind-
ful teachers may be more equipped to
choose a respectful and empathic re-
sponse in a difficult situation than less
mindful teachers. Past research suggests
that good quality relationship with co-
workers reduces work-related burnout
levels of employees (Fernet et al., 2010).
Current research hypothesizes that when
teachers are. mindful of the classroom
environment and their own possible re-
sponses to any emerging situation, they
will engage in a more respectful and
empathetic behavior, which will facilitate
the high quality relationship between the
teachers and their students over a pe-
riod of time. And the high quality rela-
tionship between the teachers and stu-
dents will help in building a classroom
environment where students will have a
sense of safety. There are empirical evi-
dences which suggest that respectful
engagement and a trust-based relation-
ship between leaders and followers lead
to a sense of psychological safety among
the followers (Carmeli & Gittell, 2009).
Based on the  discussion, it is hypoth-
esized that:

H2: The negative relationship between
teachers’ mindfulness and students’

burnout is mediated by high quality
relationship between teachers and
students.

Psychological safety is a concept that
pertains to the workplace and social en-
vironments, particularly within the con-
text of team dynamics and organizational
culture. It refers to an individual’s per-
ception of the work environment as a
safe space for expressing ideas, taking
risks, and being oneself without fear of
negative consequences, such as ridicule,
punishment, or rejection. In a psychologi-
cally safe environment, individuals feel
comfortable sharing their thoughts, ad-
mitting mistakes, asking questions, and
contributing to discussions openly.
(Edmondson & Lei, 2014; Newman et al.,
2017).

When mindful teachers encourage a
psychological safe classroom environ-
ment, the students feel safe and motivated
to express their ideas, raise their doubts,
admit their mistakes, and contribute to the
class discussion without the threat of
being judged or without the fear of being
punished. This kind of classroom experi-
ence will make students more engaged
in the classroom without feeling drained
or tired in the process of learning. In other
words, students will be less burned out
when teachers are mindful and provide
a sense of psychological safety than the
teachers who are not mindful. Thus, the
last hypothesis is that:

H3: The negative relationship between
teachers’ mindfulness and students’
burnout is mediated by the percep-
tion of psychological safety among
students.
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H4: The negative relationship between
teachers’ mindfulness and students’
burnout is sequentially mediated by
(i) high quality relationship between
teachers and students and (ii) a per-
ception of psychological safety
among students.

All four hypothesized relationships
between teachers’ mindfulness, high
quality relationship between teachers and
students, students’ perception of psycho-
logical safety and students’ burnout level
is depicted in the fig. 1.

Fig. 1 Students’ perception of psychological safety and students’ burnout level

Sample & Procedure

Sampling was done using a conve-
nience sampling approach. Professors in
three different colleges were requested
to take part in the study and provide the
details of their students to take part in
the study. The data were collected at the
dyadic level, one online survey was sent
45 teachers, seeking responses to the
questions about their levels of mindful-
ness and demographic information. An-
other online survey was sent to 600 stu-
dents, seeking questions about their re-
lationships with their teachers, percep-
tion of psychological safety and burnout
levels.

The survey was sent using Qualtrics
survey software. The survey links were
kept open for professors’ responses for
two weeks (June 2021). During this pe-
riod, multiple reminders were sent to par-
ticipants requesting their responses. The
student survey was sent in two phases.
First phase- first survey included ques-
tions about their perception of psycho-
logical safety and the quality of their re-
lationship with their teachers (Sep 2021),
second survey included questions about
their burnout levels and demographic in-
formation (Nov 2021). For both the
phases, the surveys were kept open for
one month and weekly reminders were
sent to participate in the study.
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Out of 45 teachers and 600 students,
38 and 480 responded to the surveys. The
responses from teachers and students
were discarded if any one of them missed
responding to any of the scale items of
their respective surveys. After deleting
all incomplete responses from teachers
and students, the final sample size was
33 teachers and 368 students. There was
no incentive to participate in the survey
and students were given the option to
leave the study in-between if  they
needed.

Out of 33 teachers, 14 were females
and 19 were males. All the teachers were
minimum Ph.D. in different disciplines of
management, 03 were post-doc. The av-
erage post PhD work experience of
teachers was 4.5 years.

Out of 368 students, 153 students
were males and 211 were females. Four
students did not disclose their gender. All
the students completed their undergradu-
ate level studies in different disciplines,
the majority were in engineering. The
average work experience of the students
prior to joining the business schools was
02 years.

Measures

Mindfulness: Mindfulness Attention
and Awareness Scale (MAAS; Brown &
Ryan, 2003) was used to measure lead-
ers’ mindfulness. MAAS represents
mindfulness as a state of being attentive
to and aware of what is taking place in
the present (Brown & Ryan, 2003: 822).
The self-reported scale has 15 items and
uses a 6-point Likert scale (1 = almost

always; 6 = almost never) to measure
mindfulness. Items in the scale include
“I find it difficult to stay focused on
what’s happening in the present,” “It
seems I am ‘running on automatic’ with-
out much awareness of what I’m doing,”
and “I find myself preoccupied with the
future or the past.” Items with inverse
wording were re-coded for all analyses
so that higher scores mean higher levels
of mindfulness. This scale demonstrated
the alpha level of .89.

High Quality Relationship: High
quality relationship between teachers and
students were measured by high quality
connection (Carmeli & Gittell, 2009).
Sample items are ‘I bounce back when I
confront setbacks in my class, I am get-
ting better at my study because I learn
from my mistakes.’ The scale used was
a 7-point Likert-type scale ranging from
strongly disagree to strongly agree.
Cronbach’s alpha was .75 for this scale.

Psychological Safety: Edmondson’s
psychological safety scale was used to
collect the data (Edmondson & Lei,
2014). Sample items are: ‘it is difficult to
ask other members of this organization
for help’ (reverse coded), and ‘members
of this organization are able to bring up
problems and tough issues’. The self-re-
ported scale has 7 items and uses a 7-
point Likert scale to measure psychologi-
cal safety.  The Cronbach’s  for this
measure was 0.65.

Burnout: The Undergraduate Learn-
ing Burnout Scale was used to collect the
student burnout data (Lanhua, 2005).
ULB scale consisted of 20 items on a
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five-point Likert scale. “1 = strongly dis-
agree to 5 = strongly agree,” The
Cronbach’s alpha for this measure was
0.88. Sample items cannot be disclosed
as per the scale’s authors’ instruction

Data Analysis

Correlations and descriptive statistics
of all variables of interest were analyzed
in IBM SPSS Statistics 23. Linear re-
gression functions in SPSS Statistics 23
were used to test the hypotheses. Hayes’
PROCESS Macro for SPSS (Hayes,

2013) was used to test direct and indi-
rect effects in mediation analysis.

Descriptive Statistics

Mean values, standard deviation
(S.D.), and the number of respondents
(N) for each variable are reported in
Table 1. Inter-correlations and reliabilities
are reported in Table 2. Correlation
analysis shows that most hypothesized
correlations are significant and in the pro-
posed direction.

Table 1  Descriptive Statistics

Variable Mean S.D. N

Teachers’ Mindfulness 4.70 0.75 33
High Quality Relationship 5.69 0.54 368
Psychological Safety 6.86 0.47 368
Student Burnout 4.69 0.41 368

Table 2   Inter-correlations & Reliabilities

Variable 1 2 3 4

Teachers’ Mindfulness (.89)
High Quality Relationship .52** (.75)
Psychological Safety .09 .34** (.65)
Student Burnout -.82** -.59** -.12* (.88)

*. Correlation is significant at the 0.05 level (2-tailed). **. Correlation is significant at the 0.01
level (2-tailed).Cronbach Alpha in parenthesis.

Hypotheses Testing

For hypotheses testing, the data were
analyzed using IBM SPSS Statistics 23.
Process macro was used to estimate the
direct and indirect effects of mediation
hypotheses (Hayes, 2013). The results
were consistent with the hypothesized
sequential mediation process. The global
fit indices of the model show good fit
(CFI=0.88; TLI=0.89; RMSEA=0.07;

Chi Square=1846.05; Df = 1163). The
model hypothesized the indirect sequen-
tial effects of teachers’ mindfulness on
students’ burnout levels through the high
quality relationship between teachers and
students and students’ perception of psy-
chological safety.

Consistent with the hypotheses, the
relevant path coefficients were signifi-
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cant. Direct effects of teachers’ mind-
fulness on students’ burnout (= -0.10,
p<0.05, BCLB=0.23; BCUB=0.57), of
high quality relationship on psychological
safety (= 0.10 p<0.05; BCLB=0.41;
BCUB=0.64), of psychological safety on
student burnout (= -0.32, p<0.05;
BCLB=0.18; BCUB=0.45), were all sig-
nificant.

The analysis of the sequential me-
diation hypothesis and bootstrap analy-
ses found that the indirect effects of
teachers’ mindfulness on student burn-
out (= -0.05, p<0.001, BCLB=0.02;
BCUB=0.08) were negatively signifi-
cant. Further, the total effects of teach-
ers’ mindfulness on student burnout (=
-0.31, p<0.001, BCLB= 0.18; BCUB=
0.43) were also significant, as were the
direct effects of teachers’ mindfulness
on student burnout (= -0.27, p<0.01,
BCLB=0.12; BCUB=0.38). This con-
firms that the relationship was mediated
through sequential mediators.

Discussion

The present study highlights intrigu-
ing insights into the benefits of mindful-
ness at school and colleges by utilizing
the relational approach of leadership in
the context of student-teacher relation-
ship. The study found the significant posi-
tive effects of teachers’ mindfulness on
the high quality interpersonal relationships
between students and teachers. It also
found that the high quality relationship
was a significant mediator in explaining
the process that promote the perception
of psychological safety between teach-
ers and students. Moreover, the study not

only examines the psychological safety
as an outcome that is facilitated through
mindfulness’ mindfulness and high qual-
ity relationships but it also extends the
role of psychological safety in producing
the mental health benefits of teachers’
mindfulness in the form of low burnout
among the students.‘

By focusing on the interpersonal con-
sequences of mindfulness in the educa-
tional institute-specific context, the cur-
rent study has provided noteworthy im-
plications for schools and colleges. Cur-
rent findings may help educational insti-
tutes to be more open to mindfulness
training programs, because the interper-
sonal effects of mindfulness will facili-
tate educational institutes and its people
to function more smoothly, specifically in
classrooms that require frequent student-
teacher interactions.
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